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Tamsin Oglesby
Writer
Theatre: adaptations of Every Last Trick (Royal & 
Derngate) and The Mouse and His Child (RSC). The 
Imaginary Mysoginist and Ephebiphobia 
(Landestheater Linz, Austria). Really Old, Like Forty 
Five (National Theatre) – WOS Best Comedy Award 
and Susan Smith Blackburn Prize nominations, The 
War Next Door (Tricycle) – Susan Smith Blackburn 
Prize nomination, Only the Lonely (Birmingham Rep), 
Us and Them (Hampstead) – WOS Award nomination, 
Olive (NT Connections), My Best Friend (Hampstead/
Birmingham Rep) – John Whiting Award nomination, 
Two Lips Indifferent Red (Bush) – Susan Smith 
Blackburn Prize nomination. Tamsin has also worked 
as a director at the Royal Court, National Theatre 
and elsewhere in London.

Matthew Warchus
Director
Theatre: The Norman Conquests (The Old Vic/
Broadway), Speed-the-Plow (The Old Vic), Life x 3 
(National Theatre/The Old Vic/Broadway), Matilda 
the Musical (RSC/West End/Broadway/international 
tour), Ghost the Musical (West End/international tour), 
Boeing Boeing, The Lord of the Rings, Endgame, Our 
House (West End), La Bête, Deathtrap, God of Carnage, 
Art (West End/Broadway), The Unexpected Man (West 
End RSC/Broadway), Buried Child, Volpone (National 
Theatre), True West (Donmar/Broadway), Hamlet, 
Henry V (RSC). Opera: Falstaff (ENO/Opera North), 
Così Fan Tutte (ENO), The Rake’s Progress (ROH/
WNO), Troilus and Cressida (Opera North). Film: 
Pride, Simpatico. Matthew was appointed Artistic 
Director of The Old Vic in May 2014. This is the first 
production of his first season.

Annabel Bolton
Co-Director
Annabel is an Associate Director at The Old Vic 
where her credits as Director include: The 24 
Hour Plays Celebrity Gala, scenes from Romeo and 
Juliet with West Side Story, Old Vic events. She 
also directed Love Story (Walnut Street Theatre, 
Philadelphia). As Associate Director: The Norman 
Conquests (The Old Vic/Broadway), Charlie and the 
Chocolate Factory, Hay Fever, Million Dollar Quartet, 
Love Story, Deathtrap, La Bête, Backbeat (West End), 
Speed-the-Plow (Recklinghausen, Germany). As 
Assistant Director: The Lord of the Rings, Stones in His 
Pockets (UK tour). Film: Music Coordinator  
Pride. TV: Up the Women (BBC workshop).

Rob Howell
Designer
Theatre: A Flea in Her Ear, Inherit the Wind, Speed-the-
Plow, Complicit (The Old Vic), The Norman Conquests 
(The Old Vic/Broadway). Rob has also worked at 
the National Theatre, Royal Shakespeare Company, 
Royal Court, Almeida, Donmar Warehouse, Young 
Vic, Chichester Festival Theatre, West Yorkshire 
Playhouse, Manchester Royal Exchange, Royal 
Opera House, Metropolitan Opera in New York and 
on Broadway. He’s won three Olivier Awards for Set 
Design, including for Matilda the Musical in 2012 for 
which he also won Drama Desk, Outer Critic’s Circle 
and Tony awards.

CREATIVE TEAM
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In school

Alia  14/17-year-old refugee student currently residing in Britain. From an unnamed war-torn  
country where her father was imprisoned and killed. After being separated from her mother Alia  
found herself in the UK and was taken in by a couple of foster families, initially in Hastings and then  
in east London. She relishes education and is clearly a very clever and perceptive individual. She  
wants to take full advantage of the education opportunities on offer to her, as she wasn’t able to do  
so in her home country. 

Mr Crane  Teacher at a secondary school in Hastings. Mr Crane adopts a teaching method where 
he encourages his students to think freely and discover answers for themselves. Although he has a fair 
attitude he is still tough on his students and will not accept intolerance or bullying in his classroom, 
everyone is equal. Cited as an inspiration by past students such as Alia.

Jordan  An unseen character. Student in Mr Crane’s class. On the surface he appears to be a cheeky 
and confident teenager. However, this behaviour is hiding his insecurities about his home life, which 
seems to be unstable in part due to his dad being in prison. 

Oxford University

Richard  Professor of English at Oxford University who conducts the interviews for prospective 
students at Balliol College. He has old fashioned values and feels tradition is important. He gets 
frustrated with having to uphold what he sees as ‘government quotas’ when it comes to selecting 
Oxford students.

Kate  Professor of English at Oxford University who also selects new students. Kate is the opposite 
of Richard and has a progressive attitude that is hungry for change in the Oxbridge system. She is 
not impressed by money or sporting achievements and wants to find the right minds for the course 
regardless of where they are from.

The school gates

Suzy  Mother of Leah. Suzy whole heartedly believes in the state education system and refuses to 
consider anything else for her daughter. An open and political person who likes to engage, she creates 
a pledge for all the parents that says they will all send their children to the local state school.

Hattie  Mother of Josh, originally from Scotland. Her husband Adrian works in the city, they are a well 
off family. She says that she only wants the best for her son and has done a high amount of research on 
how the school selection process is played. She has recently been receiving threats in her handbag at 
the school playground.

Sarah- Mother of Tommy. Recently split up with her husband David. Both of them try to divide the 
school run but don’t talk to each other and often appear on the same day. Organises events for the 

CHARACTER BREAKDOWN
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other parents, often worried that Tommy is being excluded from things and knows about every activity 
he is doing at school. Wants the absolute best for her son.

Kaye  Mother of Connor, originally from Essex. Kaye is not afraid to voice her opinions and is very 
vocal within the group of parents. She regularly asks to borrow money and has an alcohol problem 
that, most of the time, she is pretty good at hiding. Of all the parents Kaye is the least worried about 
where Connor goes to school.

Samira  Mother of Mustapha. Doesn’t engage as much in the playground politics of the other mothers 
but knows what she wants for her sons. Gets a lot of advice from numerous relatives about where ‘the 
Asian schools’ are. Blunt, to the point and says what she thinks.

Niamh  Mother of Tiernan. School yard gossip who has recently started going to church, but claims 
that she goes because it’s fun rather than because of school options. Quiet, but determined and knows 
what she has to do for her son.

David  Father of Tommy. Recently broke up with Sarah and living alone in a separate flat nearby. He 
tends to follow Sarah’s plans and decisions for Tommy even though he disagrees with many of them. 

Matt  Father of a child at the school. Matt is constantly on the phone and seems to be ignoring 
everyone else. The other parents assume that he is never having a real conversation and only pretends 
to be on the phone to avoid talking to other people.

The Education and Equality Commission

Meg  Education Researcher. Used to be a teacher and so brings her experience of that to the panel. 
Believes that teachers should be paid more and that we should actively talk to young people to get a 
better view of the education system.

Rob  Educational psychologist. Claims to have new views on education saying we should create a 
new system because the current one doesn’t work. Went to St Paul’s school for boys. Thinks he’s a 
revolutionary but from an old school background.

Oliver  Educational Policy Advisor, old Etonion who deep down believes we have our class structure 
because it works. Blunt, to the point, doesn’t suffer fools gladly. Very dismissive of new ideas and 
incredibly cynical. 

Anna  International Education Researcher, highly official and seems to want to take control of the 
group, although is also keen to discuss other people’s thoughts on the questions that come up. Anna 
often refers to other reports and targets to offer comparisons with other education systems across the 
world. 

Ed  Statistician. Socially awkward and often anxious about communicating his own views. When he 
does share his thoughts, they tend to be nervy and not eloquent. A lover of cakes and biscuits.

Bill  Principal of an education charity. State educated, a realist who fights for the students of an 
impoverished background. Easily gets frustrated and dismissive of the public school system.
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Act I

Scene I: A prospective student called Alia is being interviewed for a place at Oxford University. Her 
interviewers, Kate and Richard, ask her questions about a specific poem, her background and interests. 
She mentions a favourite teacher, Mr Crane, who she found inspiring in school. After she leaves Kate 
praises her analytical skills, and Richard continues to wonder about where she is from. 

Scene II: A group of parents gather at the school gates as they drop their children off. They talk about 
their children and arrange play dates. Sarah tries to recruit people with family links to other countries 
to make dishes for ‘International Evening’. While looking for the invite in her son’s bag, Hettie finds a 
threatening anonymous note addressed to her, she wonders who wrote it. The parents discuss the local 
secondary schools, but no-one is particularly impressed with any of them. 

Scene III: In Mr Crane’s classroom he continues a discussion from a previous lesson about the 
difference between body and soul. His students are disruptive but he tries hard to include their 
ideas into the discussion. One student in particular called Jordan continues to interrupt and make 
intentionally silly comments. 

Scene IV: In a boardroom members of the Education and Equality Commission discuss education 
systems in the UK and across the world. They cover a wide range of subjects including budget per 
pupil, targets for key subjects, immigration and whether food and nutrition affect learning. There are a 
wide range of opinions in the room; Bill is concerned about the opportunities offered to children from 
deprived backgrounds, Anna is focussed on rankings and statistics, Ed provides facts and figures for 
the group, and also enjoys eating the snacks available. 

Scene V: Back at the school gates the parents wait to pick their children up. Suzy is asking other 
parents to sign a pledge that they will send their children to the local state school, Petwood Park, 
rather than grammar or private schools. Some parents are happy to, but others are concerned and they 
discuss the options available to their children. Hettie’s phone rings, it’s an anonymous phonecall with 
another threatening message. She can’t work out who it could be. Kaye tells Suzy about her new dog, 
and asks to borrow some money. 

Scene VI: Mr Crane is having another class discussion, this time about confirmation bias. He tries to 
explain the concept focussing on the notion that all humans are born equal. Alia is in the classroom 
and he praises her for her contributions. Jordan is amused that Alia doesn’t know the meaning of the 
word rainbow, but Mr Crane points out that she only recently arrived in the country. He sets the class a 
task, to write about the difference between taste and prejudice. 

Scene VII: In the boardroom the Commission team are reading through the sensible and ridiculous 
suggestions made by young people in the children’s manifesto. As they try to decide what targets they 
should aim for (‘happiness’, ‘highest standards’), Ed directly asks the group the question at the centre of 
their discussions – what the role of education should be in today’s society. Anna and Bill disagree over 
whether it should be competitive or collaborative, and which yields best results. They agree to bring a 
young person into their discussions to include their ideas and perspective.

SCENE BREAKDOWN
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Scene VIII: Mr Crane is speaking to Jordan about a fight he’s had with Alia. Jordan is clearly 
frustrated as Mr Crane tries to understand what caused the fight, Jordan tells him that his dad is in 
prison, and Alia said that he’d be killed because he’s in jail. Mr Crane then talks to Alia who explains 
that her dad was also in prison and was killed there. Alia opens up to Mr Crane about her family and 
their difficult history, he is supportive and kind to her.

Scene IX: Suzy and Hettie from the school gates have met up for a coffee. Hettie reluctantly tells Suzy 
that she’s enrolled her son into St Bartholomew’s, a private fee-paying school. She tries to explain why 
she did it, but Suzy doesn’t want to hear and she rips up the local school pledge she’s been collecting 
names on. 

Act II

Scene I: The Education and Equality Commission are meeting again, but this time have invited a 
student, Alia, to be part of their discussions. She describes her journey to the UK and the people she 
met when she arrived. The move onto the subject of fee paying schools and Alia asks what the main 
difference is between private and state education. Oliver suggests discipline is key in private schools, 
but Bill disagrees, he feels that good teaching is at the heart of education. They continue to argue and 
discuss the differences, and meanwhile Ed continues to help himself to the snacks available. 

Scene II: Hettie is telling the other parents what St Bartholomew’s school is like now her son has 
started attending. Kaye bursts in dressed up in patriotic colours for St George’s Day. After chastising 
the other parents for not remembering, she runs off to find her son. The other parents discuss whether 
she’s been drinking, and then move back to debating secondary school choices. Suzy becomes 
aggravated that they are acting so selfishly, and only seem to care about getting their child ahead 
of everyone else’s. Hettie asks whether Suzy is the one sending her anonymous messages, a fight 
starts which quickly escalates. In the aftermath Hettie guesses that it’s Sarah who’s been sending 
the messages, and they discuss Sarah’s dubious living arrangements which they assume have been 
engineered to ensure her son gets into his first choice of schools. Hettie privately tells Niamh a way of 
cheating the system to get the school of her choice. 

Scene III: Mr Crane is on the phone to a senior member of staff discussing Jordan’s misbehaviour in 
his lesson. He tries to defend his response to Jordan’s behaviour – asking him to sing a nursery rhyme. 
They disagree over who should apologise to Jordan’s mother, and whether Mr Crane should apologise 
to Jordan directly. Mr Crane feels strongly that his role is to teach, and that he absolutely won’t 
apologise. 

Scene IV: Back in the boardroom with Alia, the Commission are discussing the proportion of ethnic 
minorities in Oxbridge universities. They cover the various barriers which prevent these students from 
attending, including race, class and poverty. Alia asks whether it’s possible to change class and the 
group try to explain how the class system works. Oliver feels he is continually being attacked because 
of his affluent background, and turns on Ed when he asks for more flapjacks to illustrate his point 
about discipline. The rest of the group become involved and the situation quickly develops into a fight 
over the flapjacks.

Scene V: Hettie tells Sarah that she is struggling to pay her son’s school fees. The rest of the parents 
are finding out about which schools their children have been allocated, with many of them relieved 
and excited about the news. They all start to leave when Suzy tells them her daughter didn’t get any of 
her ‘preferred choices’ and instead has been allocated Belmont school which has a terrible reputation. 
Hettie tries to comfort her, but Suzy seems to have only one option.
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Scene VI: Mr Crane is typing a letter to Jordan’s mother. He’s frustrated at the situation and instead 
writes an imaginary letter about all the things he’s sorry for but can’t change. 

Scene VII: In the coffee shop Hettie tells Suzy that her son Josh has had to drop out of St 
Bartholomew’s school as they can’t afford the fees. However, he has been accepted at the local, good 
quality state school Petwood Park. Suzy doesn’t understand, as her daughter is still very far down the 
waiting list. Hettie tries to persuade Suzy that she should take Josh’s place at St Bartholomew’s but 
Suzy is adamant that it goes against her values. 

Scene VIII: Alia doesn’t think it’s possible to judge all schools equally because there are so many 
differences between them. She proposes a radical idea which would involve universities sharing their 
places out equally amongst all schools. The rest of the Commission team explore the idea further, 
seeing the potential it has to create a fairer system. As they are finally reaching an agreement on the 
proposal, Bill reminds them all that it will never be supported. He thinks this because although Alia’s 
proposal would work brilliantly, all the people in privileged positions would never want it to actually be 
implemented. 

Scene IX: In Oxford University Kate and Richard are discussing the applicants they have seen 
that day. As they discuss Alia, Richard’s earlier concerns about her are raised again. Kate continues 
to dismiss these and strongly advocates for her, suggesting it’s his bias which is clouding Richard’s 
judgment rather than Alia’s ability. 

Scene X: Suzy is dropping her daughter Leah off at the gate of St Bartholomew’s as she has taken the 
place of Hettie’s son. Leah doesn’t want to start school as she has heard so many negative opinions 
about the school from her mother. Suzy tries to reassure both of them, but can’t help but be upset at 
the situation she finds herself in. 

Scene XI: Mr Crane is preparing his classroom when he receives a phonecall from someone at Oxford 
Univeristy. Alia has been offered a place to study English Literature, and gave Mr Crane’s name as her 
reference. He is overwhelmed by the news and when his class begin to arrive he cancels his planned 
lesson, and starts to tell them Alia’s story. 
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Education 
This is the central theme in the play. Every scenario that the characters 
encounter stems from the idea of education and what it means to our 
society, however, each group of characters differs from the others. Mr 
Crane is trying to find a way that will engage with his students and allow 
them to use education as individuals allowing them to flourish. The board 
meeting seeks to analyse the education system by dissecting what is and 
is not working and considering how they can improve the system as a 
whole. The parents at the school gates see education as a means to propel 
their children to future glory, but they seem to feel that only the best 
institutions achieve that. With so few places they will go to great lengths 
to ensure success.

Class 
The play explores how a class system is still present in this country, 
and how it can affect what young people’s choices and opportunities 
are in life. Through the character of Alia we are able to see this system 
through the eyes of an ‘outsider’ who is unfamiliar with the notion 
of class values. She asks the members of the board room to explain 
it to her, and the explanation they give reveals many of the different 
characters’ prejudices and true feelings. Class also appears in the scenes 
where Alia is interviewed for Oxford, compelling the interviewers to 
challenge each other’s perceptions of who should be able to study at 
their university. In the school playground there is a mix of parents from 
different backgrounds, but they also seem concerned by the issue of social 
standing and what it might mean for their children.

THEMES

Conversation starter

In the board meeting there 
are a whole range of opinions 
on the issue of class and 
social structure, why do 
the characters disagree so 
strongly? Which character, 
if any, do you particularly 
agree or disagree with? Could 
class have an affect on young 
people’s education?

Conversation starter

Alia is the only young person 
in the play who is given a 
voice on this subject. Does 
she have any different views 
to the adults? Do you feel that 
you have any control over 
your education? Who do you 
think should be making these 
decisions?
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Competition 
The play considers the idea that education is being turned into a 
competition that pits students, parents, schools and teachers against each 
other to see who can come out on top. The parents want the best schools 
for their children, but also take great personal pride in providing these and 
seem to judge each other’s parenting decisions. The Oxford interviewers 
reveal that the criteria to make a successful application to the university is 
not just about your intellectual ability, but also about family background, 
values, sporting achievements and possibly also their bank balances. 
Even the board meeting slowly evolves into a competition of whose ideas 
are the best and veers away from the task at hand. Mr Crane is the foil to this, he wants to take away 
competition and ensure his students respect each other. As a teacher he is actively working against this 
competitive culture that he and his students find themselves in.

Equality and prejudice 
The theme of equality and the notions of prejudice and tolerance show up 
in different forms throughout the play. Mr Crane talks to Jordan and Alia 
about their different prejudices towards each other and urges them to find 
a level of tolerance that will allow each of them to prosper. However when 
we consider the adults in the play, prejudice seems to thrive in abundance. 
In the board room the debate about education is slowed down by the 
personal feelings and prejudices of those discussing it, and not everyone 
is given equal opportunity to share their vision for the future. In the 
playground parents struggle to tolerate each other’s opinions about schools and other issues, but would 
prefer to keep the peace rather than voice their true feelings. Both scenarios climax with violent scenes 
where everyone’s prejudices surface and become much more explicit. 

Conversation starter

Do you think that competition 
is helpful in a school 
environment? What would 
school look like if there was no 
competition? 

Conversation starter

Is it possible to have a truly fair 
and equal society? How do our 
prejudices develop? Have they 
always been present? 
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Formal education in the United Kingdom can be traced as far back as 
the Roman occupation in 43 CE. It is now central to the lives of all young 
people growing up in the UK, but now and in the past it has been a 
greatly disputed and contested subject. Education has many purposes but 
primarily is seen as a tool to prepare students for the real world, through 
academic knowledge, practical skills and personal development. It has 
also been praised as a way to enable social equality by giving everyone 
the opportunity to realise their potential, whatever their background. 

Many believe that education is a good thing in itself, a way in which 
people can ensure that everything which is best in our society is 
passed on to succeeding generations. However, it can also be seen as a 
commodity, rather than a right, and used as a way to progress social and economic agendas by those 
providing it. In the UK the provision of education has mostly been the role of the church and the 
government. 

WHAT IS EDUCATION FOR?

Conversation starter

There has never been an 
all-encompassing national 
statement setting out the 
purpose of education. If there 
was one, what do you think it 
should say? 
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By exploring the history of education in our society, we can begin to better understand how 
the current system has come about. The following information details a few highlights of the 
past thousand years of education in the UK. 

During the Middle Ages various schools were founded as part of the church, as well as the 
Universities of Oxford and Cambridge. In the late 14th & early 15th centuries the first schools 
that were independent of the church were founded. They were often referred to as ‘public’ 
schools as they were open to anyone who could pay, regardless of their religious beliefs. 
Some public schools were established for students from poor or disadvantaged backgrounds, 
However, the vast majority of poor children did not attend these schools as their families 
couldn’t afford to lose their labour which contributed to the family income. Meanwhile, most 
practical occupations were learnt through apprenticeships in the workplace. 

Throughout the 18th and 19th centuries, the Society for Promoting Christian Knowledge set 
up various schools for poor students aged 7 to 11 years, beginning the modern structure of 
primary and secondary education. 

At the same time a publisher, Robert Raikes, began promoting Sunday schools as a way 
of preventing children in the slums from turning to crime. They provided basic literacy 
education alongside religious instruction. By 1831, they were attended weekly by 1,250,000 
children, approximately 25 percent of the population. Because of the free access and wide 
sweeping popularity, Sunday Schools are often considered to be the precursors to a national 
system of education.

In 1833, parliament agreed for the first time that money should be regularly allocated 
towards the construction of schools, the first time the state had become involved with 
education in England and Wales, whereas the programme of universal education in Scotland 
began in 1561. The Elementary Education Act 1880 insisted on compulsory attendance from 
5 to 10 years, and later the school leaving age was raised to 11 and then to 13.

The controversial Conservative Education Act 1902 made significant 
changes to the educational system of England and Wales. It created Local 
Education Authorities therefore ending the divide between schools run by 
boards and by the church. Although very unpopular at the time with the 
14,000 church run schools, the act meant all schools were funded through 
local taxes giving them much more stability, and leading to a rapid growth 
of secondary schools. In 1918 the school leaving age was raised to 14, 
with a provision for compulsory part-time education for all 14 to 18 year 
olds.

The 1944 Education Act created by the Conservative government 
formally defined the split between primary and secondary education. It 
also created a structure called the Tripartite System, which divided secondary schools into 
three types. This included grammar schools required student’s to pass an entrance exam, 
and secondary modern schools or technical schools for those who didn’t pass. This new 
system opened up an ongoing debate about the merits of selective education, with critics 
condemning it as elitist, while supporters claimed that selective exams enabled students to 
obtain a good education through merit rather than through family income. The school leaving 
age was raised to 15 in 1947. 

In 1965 the Labour government proposed broad changes to the Tripartite System, favouring 
non-selective comprehensive schools instead. Many Local Education Authorities made these 
changes, however elements of Tripartite System are still present several English counties 

Conversation starter

What do you think prompted 
the government to start 
regularly funding schools and 
create the LEAs? Why weren’t 
they happy for the church 
to continuing providing this 
education?
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today such as Kent which maintains the grammar school system alongside comprehensive schools. 
The school leaving age was raised to 16 in 1972.

The Advanced Apprenticeship Framework was designed to allow young people an alternative path to 
achieve an academic qualification, which addressed the issues facing the industry. They ran throughout 
the 1950s, 60s and 70s, but reached their lowest point in the 1980s as employment in heavy industry 
and artisan trades had declined rapidly. 

The Conservative government introduced an Assisted Places Scheme in 
1980, enabling academically gifted children free places in at fee-paying 
schools. In 1988 the Education Reform Act made significant changes, 
primarily aimed at creating a market-style environment where schools 
would compete with each other. The theory was that ‘bad’ schools 
would lose pupils to the ‘good’ schools and either have to improve, 
reduce in capacity or close. This included the creation of league tables 
which showed performance statistics for each school that are published 
for parents and the public to see. The National Curriculum was also 
introduced, which made it compulsory for schools to teach certain 
subjects and topics. Previously the choice of subjects had been up to  
the school. 

The Labour government from 1997 introduced further changes to the 
system. They scrapped the Assisted Places Scheme, but continued the 
Conservative policy of creating specialist secondary schools, which taught 
the National Curriculum plus a few specialising in a particular subject 
area. City Academies were built on the sites of existing failing schools. 
These came under the state system, but were set up with substantial private funding and were outside 
the control of the LEA. 

They also introduced the Education Maintenance Allowance, which ‘paid’ students aged 16 to 18 
to stay in full-time education after the compulsory leaving age. Teachers were given a new system 
of payment related to the performance of their students, a system which been strongly opposed by 
teaching unions. 

In 2008, a new law was passed which meant that by 2015, all young people in England will have to stay 
on in education or training at least part-time, until they are 18 years old.

Most recently, as one of their first government bills, the Conservative – Liberal Democrat coalition 
created The Academies Act 2010. This allowed publicly funded schools in England to become 
academies, giving them a hugely increased degree of autonomy in issues such as setting teachers’ 
wages and diverging from the National Curriculum, quite similarly to the way that independent schools 
are run. 

There are around 4,700 state-funded secondary schools in the UK.  
In England in 2015, 61% of those were academies.

There are around 2,500 independent schools,  
which educate 7% of all British children.

Approximately 15% of pupils in state-funded schools  
claim free school meals.

Conversation starter

What do you think of the 
breakdown of schools in 2015? 
What changes would you make 
in the future if you could? 

Conversation starter

Many have argued that the 
importance of a National 
Curriculum would help bind 
society together, as it gives 
everyone access to the same 
information allowing us to 
understand each other better 
and feel stronger as a nation in 
difficult times. Do you think it’s 
important that everyone knows 
the same information? How 
would you go about deciding 
what was on the curriculum?
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TIMELINE  
EDUCATION IN THE UK

598  
Kings School, first independent school, 
is established in Canterbury.

1096 
Oxford: evidence of teaching.

1209  
Cambridge: scholars arrive from 
Oxford.

1249 
Oxford: University College is 
established, followed by Balliol 1260, 
Merton 1264.

1440 
Eton founded: independent school.

1382  
Winchester College founded: first of a 
collection of ‘public’ schools

1700  
Charity schools are created for the 
poor.

1831  
Over a million children attending 
Sunday schools

1833  
Government begin making annual 
grants to schools

1839  
Education Department established;  
Sir James Kay-Shuttleworth appointed 
as first Permanent Secretary.

1878  
London University opens all its 
examinations and degrees to women.

1880  
Elementary Education Act 1891: 
Elementary education to be provided 
free and compulsory attendance 
required from five to ten years. 

1893  
School leaving age raised to 11.

1899  
School leaving age raised to 12.

1902  
Education Act 1902: Establishes 
a system of secondary education 
integrating all schools under the newly 
established local education authorities 
(LEAs). 

1906  
Education Act 1906: Allows LEAs to 
provide meals for undernourished 
elementary school children.

1918  
School leaving age raised to 14.

1923  
Secondary education for all becomes 
Labour Party policy.

1944  
Education Act 1944: Conservative 
government creates the Tripartite 
structure of the post-war system of 
state education.

1946 
Free milk provided for all pupils.

1947  
School leaving age raised to 15.

1951  
General Certificate of Education  
(GCE) introduced. 

1965  
Certificate of Secondary Education 
(CSE) introduced. Labour government 

proposes changes to encourage non-
selective comprehensive schools. 

1966  
Local Government Act 1966: Makes 
various changes in funding between 
central government and LEAs, including 
the funding of education for immigrant 
children.

1971  
Education Act 1971: Limits the 
provision of free milk in schools  
(and leads to the jibe ‘Thatcher, 
Thatcher, milk snatcher’).

1972  
School leaving age raised to 16.

1980  
Education Act 1980: Creates the 
Assisted Places Scheme (public  
money for poorer children to go  
to private schools).

1986  
General Certificate of Secondary 
Education (GCSE) replaces GCE  
O-Level and CSE.

1988  
Education Reform Act 1988: Major act 
establishing the National Curriculum 
and league tables.

1990  
Education Act 1990: Introduces top-up 
loans for higher education students, 
beginning the diminution of student 
grants.

1992  
Education Act 1992: Creates Ofsted 
(Office for Standards in Education) 
to implement new plans for the 
inspection of schools

1997  
Education (Schools) Act 
1997: Abolishes the Assisted Places 
Scheme and continued development  
of specialist schools. 

1998  
Teaching and Higher Education Act 
1998: Abolishes student maintenance 
grants and requires students to 
contribute towards tuition fees.

1999  
Education Maintenance Allowance 
(EMA): Aims at greater take-up of 
post-16 education.

2002  
The first three City academies open.

2004  
Higher Education Act 2004: Allows 
universities to charge variable  
top-up fees.

2008  
Education and Skills Act 2008: Raised 
the school leaving age to 18.

2008  
Conservative’s free schools policy 
announced by Michael Gove (Shadow 
Education Secretary).

2010  
Academies Act 2010: Provides  
for massive and rapid expansion  
of academies.
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What is Future Conditional about? 
It’s about education and those in the thick of it; 
parents, experts, and students themselves and how it 
defines and divides us as a society.

What prompted you to write it? 
My son, aged eight, begging for a tutor in the 
same way a child begs for an Xbox. As he felt the 
peer pressure, so we as parents experienced the 
competition, the inequality and the sheer madness 
that began to stalk the playground. Our experience of 
trying to get our children into any school at all (never 
mind a good school) was much worse than anything 
I’d anticipated or prepared for. I became fascinated 
by the light – or rather, shadow – it threw on the 
whole nature and purpose of education. I couldn’t 
not write about it.

How did you become a playwright? 
I started out as a director and did a lot of work on 
new writing at the Royal Court. For the most part I 
don’t think it’s a good idea for writers to direct their 
own plays and so was only too happy to hand over 
my first. My writing work gathered pace and so I 
went with it.

What is it like working with Matthew Warchus 
on his first season at The Old Vic? 
A joy and a privilege. He and I have been working on 
this play for a few years now and I honestly couldn’t 
be more thrilled that it’s found it’s home here and at 
this point in the new season.

Who was your favourite teacher at school  
and why? 
My favourite teacher at school was my English 
teacher. She was actually quite brusque and I’m 
not even sure she liked me very much but she was 
honest and subversive. She once told me off for 
writing ‘purple prose’ – I can still feel the shame 
– and introduced the class to Tom Lehrer in an 
anarchic lesson I’ve never forgotten.

The Old Vic is offering half  the seats in 
the theatre at just £10 for the first five 
performances thanks to PwC £10 Previews. 
How important is it to you to make theatre 
accessible to everyone? 
Essential. Crucial. Vital. Theatre is not the preserve 
of the few. I deplore the division of culture into high 
and low and where theatre seems to end up in that 
ranking. Theatre at its best is thought provoking, 
entertaining, challenging, exciting. The fact that it’s 
generally cheaper than going to see a football match 
– which I love and is most of those things too – is 
great and promising for a younger, much broader 
audience than usual.

Do you have a favourite scene? 
That’s a bit like asking if I have a favourite child! 
(And I don’t by the way). I love the scenes equally, 
and of course you can’t have one without the other, 
but without giving anything away – I do like the 
comically bad behaviour that emerges in the second 
half just as I like the melancholy bravery of Alia and 
Crane’s exchange in the first.

What can the audience expect if  they’re 
coming to see Future Conditional? 
To laugh, to cry, to think; I would be very happy if 
they feel moved to do all three.

INTERVIEW WITH WRITER  
TAMSIN OGLESBY
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What was your journey into the acting world? 
When I was at school, I liked performing from a 
young age, it was just something I did naturally, I was 
that sort of child, the one that would perform and try 
to be funny for his friends and family. And then I was 
in a school in Swansea, I did a little thing there which 
was out of the ordinary, it was when Star Wars was 
out in the cinema, we wrote a stage adaptation of it 
and we staged that in the school hall and I played 
Luke Skywalker but this was the interesting thing, 
before it I went and stood out in front of the front 
cloth and did some two Ronnie’s jokes so that sort of 
in a way was the sort of little sort of blueprint for my, 
ultimately my career because I went out front sort of 
like the host of it and did some jokes and then also 
acted in it, so like the career I have now it is very 
varied, with all those little bits in it. So, I did that there 
and then I changed schools and I went to Porthcull 
comprehensive school and they had a fantastic drama 
department and that is where I started doing school 
shows and thats where I started thinking, well this is 
what i’m going to do now, it was just a given that I 
was going to go on and go into the profession and I 
went to drama school from there, the Welsh college 
of music and drama and then many many many years 
later ended up at The Old Vic. 

Amazing, and what attracted you to be involved 
in this production? 
The script, Matthew Warchus, the shortness of the 
run, though not necessarily in that order. 

And what has been your favorite bit about 
working on the show? 
It would probably be Matthew, I love working with 
him, I’ve seen so many of his plays without realising, 
I knew he’d done Matilda but I didn’t know he’d done 
Art, Life x 3, Speed the Plough so I love his way of 
working, I think he is an exceptionally smart man 
of the theatre, so just to watch him in scenes that 
I’m not in and him directing the playground scenes, 
watch him orchestrating them, he has a wonderful 
ability to know what is pleasing to the eye, he has 
that, I saw it in Matilda, a lot of the shapes you see in 
Matilda they’re wonderful, it’s like a feast to the eye, 
and he uses that more economically but also in this 
production. 

 
How is working on a theatre show different to 
filming for TV? 
Its very different, completely different discipline. 
One of the hard things is the hard slog of it, its eight 
shows a week, people that aren’t involved in theatre 
who perhaps aren’t involved in show business may 
raise their eyebrows at that. Almost everyone I know 
will attest to how tiring it is in ways you don’t expect, 
I think there is something about knowing you have 
to go on stage that evening when the rest of your 
family is winding down and you’ve got to kind of 
peak then and there is a mental, very background, 
almost subliminal mental pressure in it, it’s a curious 
thing, but I’ve always found it incredibly tiring more 
so than a stand up tour, on a stand up tour you may 
do four days on, three days off, you can structure it 
however you want and you’re doing your own thing, 
whereas you have to serve a play, you have to serve a 
playwright and serve the other actors. 

Do you prefer working on one of  them? 
No, I really do like the mix and I know it’s a very dull 
answer but I really do like having that mix.

You are very used to using improvisation in 
your comedy work, is that something you’ve 
been able to use during this process? 
Well no not in terms of script, maybe movement 
wise perhaps I may have suggested a few things, you 
give ideas but really you’re serving the script and 

INTERVIEW WITH ACTOR  
ROB BRYDON
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you have to put yourself to that discipline. You can’t 
just go wherever you want as tempting as it may be 
but having said that, there’s quite a memory feet for 
me, learning this script because I speak to unseen 
children and one of the techniques an actor uses 
when learning scripts is called muscle memory. In a 
scene, when you sit down, you sit down in a chair, 
you say listen to me Mr Roberts and I’m gonna run 
you out of time and you say it as your bottom touches 
the seat and thats where muscle memory goes on, but 
I’ve found in these scenes where I’m imagining the 
classroom that didn’t kick in until I really cemented 
what the classroom looked like in my mind because I 
have nothing, I have no physical markers, I have very 
few sensory markers because thats what happens in 
muscle memory, oh yeah I’m looking at her saying 
this, he comes up and asks me and then I say that but 
when you don’t have those it’s quite hard. And if you 
are in a scene where you have other people and you 
are doing muscle memory, one of the problems there 
is that if someone else does something unusual or out 
of the ordinary, it could be a train wreck everyone 
will go woah. 

What would your ideal school be and why?  
It would be one without all the negative things, where 
there’d be no bullying and where teachers loved their 
job and are inspiring, one with great facilities, with 
fields, with great sports and outdoor areas, it would 

be one where the class sizes aren’t huge but the most 
important thing apart from the fields and the labs 
and things like that is the teachers, teachers who can 
communicate and can connect with the children and 
inspire the children and give them self-belief and can 
really make the subject come alive and be interesting. 
There are people aren’t there that can make almost 
anything interesting you would hope, its a bit of a 
cliche to say to Stephen Fry but Stephen has that 
ability, he can talk in depth on a variety of subjects 
and when I’m with him I always think you’d make a 
wonderful teacher and he was a big loss to teaching 
but show business’ gain. 

What would your advice be to any students 
thinking of  pursuing acting as a career? 
Well go for it but you’ve got to want it, there is a lot of 
rejection, there is a lot of luck involved, but if its what 
you want go for it. In comedy, for most people its a 
calling, its such a high risk thing going into stand up, 
acting generally, the children need to be aware that 
it can be a slog, that for every Orlando Bloom who 
makes it at a young age, there are people that do it for 
years, and you’ve just got to be aware that you’re not 
going in it for fame and fortune but for the process, 
for enjoying acting and creating characters, its a very 
oversubscribed profession. 



19FUTURE CONDITIONAL TEACHING RESOURCES

Why did you chose Future Conditional as  
your first production as Artistic Director at  
The Old Vic? 
When I was thinking about all the different things I 
might have been able to choose to start off my first 
year – anything from Musicals to Shakespeare to a 
Classic Revival – it all seemed as though it would 
only represent a small part of the range of things I’m 
interested in and I already had the script for Future 
Conditional and thought, well although this might not 
represent absolutely everything I’m interested in in 
theatre, there’s nevertheless a whole bundle of things 
in this project that do interest me. The politics of it is 
interesting, the fact that it’s very intelligent as well as 
being emotional and also being funny, but I suppose 
the biggest reason is because you wouldn’t normally 
have seen anything like this at The Old Vic, which 
signals that it’s a fresh approach to programming 
and this new approach to programming is going to 
make room for this kind of work alongside the more 
conventional things you see here and because the 
word ‘Old’ in The Old Vic is a little bit of a burden in a 
way because the opposites are more interesting – new 

and young are slightly more interesting words  
a lot of time and so this is a way of saying ‘New’ –  
it’s a world premiere and ‘Young’ – it features a very 
young company and it’s about children and how we 
educate them. 

What are the challenges and benefits of  
working on a new play compared to working 
on a play that has already been produced?  
This is a particularly big play – I’ve worked on new 
plays that are much smaller with only two or three 
people in them, but with this play there are so many 
characters – different story lines and you just have 
to make time for proper investigation of the play. 
I knew we would discover things that would need 
to be cut or changed and modified as we went 
along and so I organised two pre-rehearsal periods 
where we looked firstly at the playground scenes in 
particular as these are quite difficult and then at the 
end of rehearsals we had the busy period which were 
the technical rehearsals cutting and changing and 
modifying the script. With a revival you inherit the 
script that’s been through the process of testing and 
with a new play you are the test drive for it, so that’s 
the biggest challenge. 

Has the play changed a lot during the process? 
It’s morphed into a more streamline play and some 
of the arguments are sharper. Tamsin has been with 
us all of the time, making the changes.

How do you go about casting and why  
was it important to include some new and 
young actors? 
Having young people in it is partly logistical - there 
are so many characters in the story that if they were 
all played by actors the right age you would end up 
with 23 middle-aged actors and none of them would 
have very big parts, so it would be hard to persuade 
the actors to do it – you couldn’t pay them very 
much money so it would be hard to get a cast of 
actors all the right age to do this play. I thought with 
young people if you take a youth theatre approach 
and have people playing older than their age you 
could get the best young actors there are – you could 
get A-lister young actors to do this job because it’s 
an exciting job for them early in their careers – they 

INTERVIEW WITH ARTISTIC DIRECTOR  
MATTHEW WARCHUS
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won’t mind being in an ensemble show, so I thought 
we would get more excitement from the cast and in 
the cast. I also thought there would be an emotional 
bonus because essentially you have a classroom size 
group of actors and a teacher – Rob Brydon and 
the students in the class would dress up as other 
characters and argue and fight about the things that 
really effect students and so they would be acting 
out a story that they were very much emotionally 
invested in – also the energy of youth theatre style 
works – if it had been more of a conventional 
production I don’t think everyone would be playing 
recorders at the beginning, I’m not sure the electric 
guitars would be in there and the energy you 
get from young people I think helps balance the 
wordiness of the play.

What do you do on the first day of  rehearsals 
and do you have a different approach for 
different shows?  
I usually take different approaches depending on 
the show and how many people there are in the 
production. It varies – usually you gather everyone 
together and show everyone the design and talk 
about why you want to do the production and you 
introduce the concept for it and sometimes you do 
a read through. For this  play we didn’t do a read 
through, we had already done a certain amount of 
pre-rehearsal and we didn’t have the full cast on the 
first day anyway, also there isn’t really a set, there 
is just a floor so the model showing took about 3 
minutes! We said some hellos, played a couple of 
games to break the ice and then we just started 
rehearsing, so it really does vary! To a lot of people 
the first day is a gentle start where you don’t really 
do any rehearsal, you do meeting and talking and 
everybody gets acclimatised – but I’m not like that, 
I usually like to get started and do at least two thirds 
of a day’s work. 

What do you think about the education  
system in the UK? 
First of all, when you’re a director it’s really 
important the audience doesn’t get interested in you 
as a person. The thing about being a director is you 
have to point the audience in the direction of the 
writer and you have to show the audience the writing 
and that’s what good directing is. So whatever the 
play says on the subject, on any subject is something 
that I think is important to say. The play says that 
the education system in unfair, the play says that it is 
chaotic and messy, that it encourages cheating and 
competing but it’s also a frightening, bewildering 
conundrum for parents, so I think all of those things 
are unfortunately absolutely valid things to say 
about our education system. And it’s interesting 
because there are always studies being done on the 
education system and we are learning more and 
more about how people learn. We know more about 
the optimum way of educating people, we know 
more about that than ever before and yet it’s very 
hard to revolutionise how we teach people because 
there’s the fear of disruption. People get very scared 
of change and that’s why bad practice can continue. 
However, everybody has stories about great teachers 
so even in the messed up system we have, there is 
no shortage of great teachers who are doing a great 
job, like the teacher in this story who is transforming 
kids’ lives.

What would be your ideal school be and why? 
Well I’m somebody who didn’t enjoy school, I didn’t 
really enjoy learning until I got to university but I’ve 
got three kids who are at school and they are much 
happier than I ever was. My ideal school would be 
one where there is no testing of any kind and where 
creative imagination is deemed to be the most 
important aspect of a child’s potential.
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What does your job involve? Basically being nice 
to people whether face to face or voice to voice on the 
phone. I always say that we, at the door, are the warm-
up act for whatever comes after the initial contact. 
The door looks after the security of the building and 
we pass on information to the various departments, 
messages, deliveries etc. The stage door is also 
responsible for unlocking and locking the building on a 
daily basis.

What do you do on an average day? 
Answer the telephone, handle deliveries, sort the post 
and act as an angst sponge for peoples’ woes. Deal 
with visitors to the venue and report any issues that 
arise to the various departments.

Have you always worked in a theatre? 
I’ve been here so long I can’t remember what I did 
before! Joking aside, a long time ago I was an actor. 
I came here as a ticket tearer for various reasons and 
got in everybody’s way and did more and more jobs. I 
finally took over stage door management in 1998.

Which part of  your job do you most enjoy? 
I could say going home at the end of the day but that’s 
not true. I think I get the biggest kick out of meeting 
the whole range of people who come through the door.

What is your best memory of  working at The Old 
Vic so far? 
Probably the visit of the Queen in 1987 when the 
Royal party arrived about seven minutes earlier than 
expected. It was one hell of a bumpy ride but all did go 
well although not quite as originally planned.

If  you were to offer a young person wanting to 
get into the industry some advice,  
what would you tell them?  
Don’t do it! I shall swing for the mendacious swine who 
convinced me theatre was glamorous! Really though 
it’s a great job if you understand that the hours will be 
many and the pay not huge. I think you have to love it 
to a degree but above all enjoy it.

 
What is the biggest misconception about 
working in a theatre? 
Probably, as mentioned above, that it is any way 
glamorous. It has its moments but they are fleeting.

Did you have any theatre heroes when you were 
growing up? 
Not really but I remember going to my local ‘big 
theatre’ at least once a month, one could afford to 
then, to see names on stage that I’d seen to TV.

A DAY IN THE LIFE OF… 
STAGE DOOR MANAGER NED SEAGO
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When working with a text it is easy for students to get stuck in a certain way of performing it. The 
following exercises are designed to help students explore different options when performing, as well 
as giving them a sense of freedom rather than restriction when thinking about characters decisions 
and choices. The exercises come from a wide variety of sources, and are in part inspired by the 
improvisation that Rob Brydon does in much of his work as a comedian. 

The exercises are designed to run into each other across one sessions, but feel free to pick and choose 
depending on the time you have available. If appropriate, you can also use these exercises with a full 
length play that you are studying, or as part of a rehearsal process. 

Where applicable we have included a reference to the practitioner who created the exercise, a full list 
of related books and further reading can be found at the end of this pack.

Using improvisation & text (Duration 2 hours)

Reading the scene (15 minutes)

Read through the scene(s) you would like your students to work towards in this session. It 
could be the extract from Future Conditional (included at the end of this pack) or a play your 
students are currently working on. 

Word Ball (5 minutes)

Ask students to form a circle. The task is for each person to say the first word that comes into 
their head without thinking. The words do not have to respond to each other, it should be a 
very random selection.

The aim of this is to free the mind and stop them from over-thinking. There should be no 
gaps between the words and the sound should be a non-stop barrage of utterances. If there 
is any hesitation or ers and ums, then stop and go back to the start. Make it clear that every 
word should be celebrated so students should say them with conviction.

Yes And… (15 minutes)

This is a simple exercise that encourages listening and responding to each other.

Split the class into groups of four. Ask one student to start a conversation, ‘so the other day I went 
to the supermarket because I needed to buy some bananas’. The next student in each group then 
needs to pick up the conversation and continue it, for example, ‘yes and talking about bananas, 
it’s really annoying they go off, because all I want is a ripe one’, ‘yes and talking about going off, I 
really think it’s about time I go off on a holiday’. Essentially it’s a conversation that carries on and 
on because the group are constantly responding to what each other is saying.

Allow time for all the groups to try it at the same time then watch a quick blast of each group 
individually. When you share back, it’s important to stress that they shouldn’t repeat their 
previous conversation but should make a completely new one.

PRACTICAL EXERCISES



23FUTURE CONDITIONAL TEACHING RESOURCES

The Blocking Exercise (10 minutes)  
Keith Johnstone exercise

The aim of this exercise is to show what not to do in improvisation. To avoid the students 
feeling like they have got it wrong, stress that the instructions you are about to give will mean 
that the scene does not work well.

Ask for three volunteer actors, the rest of the class will be the audience. Give each actor a 
location from the list below and tell them to stick to it exactly. Don’t let the audience know 
what their instructions are. One of the actors should start the scene, while the others enter at 
different points. 

First Scene: Location 

 − First actor will play the scene believing they are on a beach
 − Second actor will play the scene believing they are in an office
 − Third actor will play the scene believing they are on a farm

It is likely that a lot will go wrong in the scene. Talk to the audience about why they think 
particular things happened, in particular focussing on how none of the actors would support 
each other’s suggestions in the improvisation. This can also be described as whether an actor 
accepts or refuses ‘an offer’.

Ask three new actors to come up and repeat the exercise with new instructions: 
 
Second Scene: Relations 

 − First actor believes the second is playing their sibling
 − Second actor believes they have never met first actor before
 − Third actor will play that they are the parent of the other two. First and Second 

actor believe the third is a stranger.

Again, this is likely to go badly. Talk to the audience and get feedback on why, and also what 
is important when working collaboratively as performers.
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Master/Servants Scene (30 minutes)  
Keith Johnstone exercise

Split the class into groups of four. This exercise is called Master/Servants, but it could also 
be called Boss/Employees or Teacher/Students. Try to think of a similar power scenario that 
might link in with the text you are using. 

One actor plays the boss or teacher, the other three play the employees or students. Make 
sure each group picks a clear location, or use one which exists in the play you are working 
on. Describe the premise of the scene to your class: 

An employee approaches the boss and poses a small problem: ‘Boss I’m really sorry but I’ve 
just realised that the photocopying machine has broken down’. 

The two characters start to improvise a scene, then the second employee comes in with a 
problem that outdoes the previous one, eg. ‘um boss not only has the machine broken but 
Neil in the office tried to fix it and he tripped over and he’s broken his leg’

Then the third will enter and outdo that problem, ‘so the ambulance came to get Neil but the 
driver was drunk and has smashed into our front window’. 

The problems should respond to each other and get bigger and bigger until they can’t go 
anywhere else. Get all the groups to try at the same time, then watch each group back. Make 
sure the groups don’t repeat what they just made, but start from fresh and make a new scene. 

Other notes to encourage them to think about: 

 − Only enter as a character when you feel it is appropriate
 − Is there a natural place where your character would leave?
 − Is there a natural ending to the scene?

Improvising around the text (45 minutes)  
Mike Alfred’s exercise

Use the text you are working on in class and read through the scene. 

Consider the characters in the scene. Ask the students to think of moments from the 
characters’ lives that we don’t see in the scene, or in the rest of the play if they know it. Their 
ideas might come from a line in the scene, or be totally imagined. Split the group into teams 
of five or six, and ask them to share their ideas with each other. They now need to agree on 
a scenario that includes at least one, if not more, of the characters from the play. Make sure 
they have decided exactly where the scene is set and who is in it, including new characters 
created to facilitate the scene. 

Each group then improvises the scene they have set remembering the improvisation work 
enabling them to respond to each other within a scene. 

Discuss and feedback. If you have time you can continue to create moments that aren’t seen 
in the rest of the scene or play and continue to develop their character work. 
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ROB I mean anyone who isn’t white.
BILL Does that mean the crown prince of Jordan and the Sultan of 

Brunei’s nephew? I mean disadvantaged and non-white.
MEG Isn’t it what you’re saying is the point is they don’t apply?
ROB Yes no actually they do, you see, they do.
MEG No they don’t because we don’t know the form, do we, we don’t 

get tutored in ‘how to get into Oxbridge’ lessons from the age of 
seven and we don’t know how to do all them secret handshakes.

OLIVER Oh for god’s sake, why are we even talking about this?
ED Nearly half, of all black students with three As apply to Oxford 

and Cambridge. 
ROB They’re always applying. They just don’t get in because I’ll tell 

you why because they’re applying for the wrong subjects.
MEG There are subjects for black students?
ROB No, you know – the ones that are oversubscribed, yes. Medicine, 

Economics, Management. 
BILL Look. Listen. My point is that black students tend to come from 

poorer backgrounds. There are less black students at Oxford 
because there are less poor students at Oxford. And there are 
less poor students at Oxford because there are less state school 
students.

OLIVER Oh come on. Fifty one percent of students at Oxford are from 
state schools. That’s over half.

BILL And how many of them are from Hartlepool, Rochdale, 
Oldham, Bradford?

OLIVER I don’t know, Bill. I have no idea.
BILL And why doesn’t that surprise me?
MEG Yeah but there’s still only one percent, aren’t there, of students 

on free school lunch applying to Oxbridge.
ROB Look. We know it’s not a level playing field. But let’s not 

attribute all the problems we’re trying to address to the 
Oxbridge application process. So if we turn to—

BILL No it’s not a level playing field. It’s not even a playing field. It’s a 
bit of old scrubland, a square of dirty tarmac between the bike 
sheds and the car park because no it’s not a level playing field 
because there are no playing fields because the playing fields 
have all been sold off.

beat

EXTRACT FROM  
FUTURE CONDITIONAL

CHARACTERS 
MEG    Education Researcher 
ROB    Educational Psychologist, Chair 
OLIVER   Educational Policy Advisor 
ANNA    International Education Researcher 
ED    Statistician 
BILL    Principal of an education charity
ALIA    Female Pakistani student, 17 

ACT II, SCENE II EXTRACT 
 
Boardroom. 
 
BILL Okay alright okay. How many black students are there at 

Oxford. 
ANNA Well I went. 
BILL Ed? 
ED Uh the number of black students who apply to Oxbridge—
BILL How many?
ED Uh half of the students who apply—
BILL How many black students? Just answer the question.
ED I’m trying to answer the question.
BILL I’ll tell you how many. One. One black Caribbean student was 

admitted to Oxford last year. One. 
ROB No Bill you didn’t say ‘how many black Caribbean students are 

there at Oxford?’ You said ‘how many black students?’ which is 
a very different question. Actually twenty two percent of Oxford 
students are non-white actually.

BILL Well alright, okay, but what do you mean by non-white? Does 
that mean privately educated or very wealthy foreign students 
who happen to be a bit dark?
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can you imagine how it would be if I started laughing at your 
flat ‘a’s and your dipthongs and the way you say poor? If I rolled 
my eyes every time you dropped an ‘h’, if I teased you about 
the fact that you spend your holidays in Plymouth in an orange 
caravan? Can you? But oh no, it’s—

BILL It’s a camper van. And it’s blue.
OLIVER —alright because I’m the bad guy, people like me are the 

acceptable prejudice, along with Americans and bankers and 
muslim terrorists. We’re the big fat target. You’d have to be 
some sort of cross eyed mutant to miss. Well done. Good shot. 
Point blank range. That was hard.

ED I really don’t think you can include uh terrorists in that list. 
It’s not like they’re alright once you get to know them, is it? 
Terrorists? [beat] 

ROB Shall we just take five minutes?
ED Could you um pass the flapjacks please?
OLIVER No. 

beat

BILL What did you say?
OLIVER He’s had enough. [He picks up the tin.]
ED I’ve only had … [He’s lost count.]
MEG He’s only had …
OLIVER You see this is what I mean about discipline. I’m sorry, I’m 

just trying to make a point. Self discipline. It’s quite clear 
to everyone round this table that you don’t need any more 
flapjacks – that just about the last thing you need is another 
flapjack, but no-one dares say it, do they? Oh yes, have another 
flapjack, put on another six pounds, give yourself a heart attack, 
no-one says anything because you’re all thinking it’s up to him, 
isn’t it, if he wants to kill himself, if he has no self discipline, 
that’s his lookout, but I’m saying, what I’m saying is no, it’s up 
to us, I’m saying because someone has to to to instil discipline 
for discipline to become self discipline. I’m trying to illustrate a 
point here. That’s all I’m saying.

BILL He wants a fucking flapjack he can have a fucking flapjack.

Bill tries to take the tin off Oliver. 

ALIA  I would like to ask a question. [beat.] So if you are poor.
OLIVER Now what do you mean by poor?
ALIA No job, no money, no house, no nothing.
OLIVER Okay, yes, poor.
ALIA If you come from poverty.
OLIVER Yes.
ALIA And you work hard. 
OLIVER Yes.
ALIA  You can become upper class?
ANNA No. You can become middle class. But you can’t become upper 

class. [beat.] Can you?
OLIVER No. When we say upper class we mean people—
BILL Like you.
OLIVER No. People who don’t need to work.
ALIA So what do you mean by middle class? 
OLIVER People who work and have regular jobs. 
ALIA So what do you mean when you say working class?
OLIVER People who don’t work.

beat

ALIA Now I’m confused. 
OLIVER Forgive me but you’re from Pakistan, you can’t be expected to 

understand class.
BILL You’re from Eton. You can’t be expected to understand poverty.
OLIVER Look, can we just stop this? 
BILL What?
OLIVER Can we please just stop it.
BILL What?
OLIVER You think I should ignore the endless snarky comments and 

the rolling eyes and just put up with this downright in your 
face plain bloody rudeness? It’s not my fault I went to Eton, 
alright, it’s not your fault you went to whatever the hell bloody 
comp you went to. Christ, I hated school as well, /you know, 
sometimes, I hated

BILL Actually I quite liked my school.
OLIVER It’s just like everyone else, but it’s alright for you, – well then 

what’s your problem? It’s alright for you to go round sneering 
at the way I talk, walk, think, what I wear, but can you imagine, 
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BILL Yes you do. Take it. 
OLIVER  He doesn’t want one.
ANNA Rob. I really think—
ROB I know, I said, look – can we just leave the flapjacks now.
BILL Take it.
ED No.
BILL Take it.
ED No.
BILL Just take it.
ED I don’t want it.

Ed looks at the flapjack.

BILL Okay, it’s dirty, I’ll get you another one. Give him another one.
ROB Give him the flapjacks, Ollie.
BILL Yes, Ollie, give me the flapjacks.
OLIVER I’m trying to make a point.
ROB Just give him the frigging flapjacks.
OLIVER Fine. Okay. Go ahead. Have a heart attack. [He starts lobbing 

flapjacks to Ed, but Ed is immobile. They bounce off him.] Here 
you are. Have another one. Heart attack heart attack heart 
attack /heart attack heart attack.

ROB Will you stop it. Ollie. Stop it. Ollie Ollie Oliver for Christ’s 
sake stop throwing them. [Rob tries to stop him. Anna tries to 
intercept them and comfort Ed. Bill starts throwing them back 
at Oliver. Meg goes to Alia. Rob tries to make himself heard.]

ROB Now come on, guys, guys, guys, you can’t do this.
MEG Alia, darling, are you alright, sweetheart?
ROB Oliver – Bill
ALIA Yes.
ANNA Ignore him, Ed just ignore them.
MEG I’m sorry, darling, meetings aren’t usually like this, I don’t know 

what’s got into them.
ROB Oliver.
ANNA OLIVER.
ROB  Listen everyone, this is absolutely totally ridiculous!

The scuffle continues.

OLIVER What the – leave it!
BILL Give me the tin, just give me the tin.
OLIVER No, for Christ’s sake, get off it.
ROB Ollie—
ANNA Stop it you two.
MEG Leave them alone, they’re my flapjacks, they’re my flapjacks.
ROB Ollie.
OLIVER Get off! I’m just saying, I’m just trying – get off me.
BILL Let go.
OLIVER No.
BILL Just let go.
OLIVER I’m not going to let go, you let go.
ANNA Oh come on, this is silly.
MEG Have you no manners? What is the matter with you?
ROB Ollie.
ANNA I think we should put the tin down. I think we should just put 

the tin down and calm down.
ROB Will you put them down for god’s sake.
OLIVER It’s for his own good.
BILL Get off them you bloody food fascist. [Oliver wrests the tin away 

from Bill’s grasp] Right. [He snatches a flapjack from the tin and 
walks over to Ed. He holds it out to him, solemnly. Ed looks at 
his feet.] 

ED No thank you.

beat

BILL Eat it.
ED No.
BILL Just eat it. 
OLIVER It’s his choice.
BILL You want one?

beat

MEG Don’t listen to them, Ed, you want one, have one, you don’t, 
don’t.

BILL You want one?

Ed shakes his head.


